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City School, an experimental school run by the 
Vancouver School Board, completed its first year of operation in 
1972. It offers a flexible alternative to other available school 
programs for approximately 100 students in Grades 5 to 10, The 
Coopersmith -Self-Esteem Inventory was administered to students in 
January and again in May 1972, A comparison of the pre- and post- test 
results revealed no statistically significant differences, A School 
sentiment Index was given to the students in May to assess their 
attitudes towards several aspects of school. The attitudes of city 
School students were above average in all areas except "Learning, « in 
•wbich they had an average rating. Achievement tests in English and 
mathematics were given to all students in May. Students in Grades 5 
to y had the Metropolitan Achievement Tests, while the Grade 10 
students had the Gates-MacGinitie Reading Tests and the Seattle Test 
of Mathematical Fundamentals for Grades 7 to 12. The results for City 
school students were average or higher than the norms on all 
subtests, at every grade level, except for the language subtest at 
Grade 8 and the Boat tie Mathematics Test at Grade 10. The scores 
obtained by Grade 6 students on a survey test in mathematics were 
below average compared with scores of students in grade 6 in other 
Vancouver schools. Questionnaires were completed by 85 students 58 
parents, and 6 parents of students who withdrew from the school prior 
to May. Both parents and students liked many aspects of the school, 
J 1 * tfl* f< me changes were required. (For related documents, see TM 
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ERLC 



FILMED FROM BEST AVAILABLE COPY 



US DEPARTMENT OF HEALTH, 
EDUCATION & WELFARE 
OFFICE OF EDUCATION 
THIS DOCUMENT HAS BEEN R|PRO 
OUCED EXACTLY AS RECEIVED FRCM 
THE PIRSON OR ORGANIZATION ORIG 
INATING IT POINTS OF ViEW QFf GPlN 
IONS STATED DO NOT NECESSARILY 
e'SENT OFFICIAL OFFfCE OF FPU 
f £ ? ( QN POSITION OR POLfGV 



RE 5 E A R C H REPORT 



AN EVALUATION OP CITY SCHOOL 
1971-72 
~ j u i yi 1972 

Marilyn J, Raid 
Research Report 72-20 



Department of Planning and Evaluation 
Board of School Trustees 
1595 Went 10th Avenue 
Vancouver 9 f B, C. 



/ 



a- 



-3- 
o 

UJ 



AN EVALUATION OF CITY SCHOOL 
1971-72 

July, 1972 
Marilyn J, Reid 
Research Report 72-20 



ERIC 



AN EVALUATION OF CITY SCHOOL. 1971-72 
TABLE OF CONTENTS 



Abstract 



What is ( 


; ity School? « 




I 


Coppersmith Self-Esteem Inventory 


II 


Achievement Test Results 


III 


School Sentiment Index ...» 


IV 


Students ' Questionnaire » , , 


V 


Parents' Questionnaire ...» 



Appendix A - School Sentiment Index, Intermediate Level 

Appendix B - School Sentiment Index, Secondary Leve3 



AN EVALUATION OF CITY SCHOOL, 1971-72 



ABSTRACT 



City School, an experimental school run by the Vancouver School 
Board j has just completed its first year of operation, It offers a flexible 
alternative to other available school programs for approximately 100 students 
in 0 Ues 5 to 10, 

The Ooopersmith Self-Esteem Inventory was administered to students 
in January and again in May, 1972, A comparison of the pre* and post-test 
results revealed no statistically significant differences, 

A School Sentiment Index -was given to the students in May to assess 
their attitudes towards several aspects of school, The attitudes of City 
School students were above average in all areas except "Learning, 1 * in which 
they had an average rating* 

Achievement Tests in English and Mathematics were given to all 
students in May, Students in Grades 5 to 9 had the Metropolitan Achievement 
Tests while the Grade 10 students had the Gates-MacGinitie Reading Tests and 
the Beattie Test of Mathematical Fundamentals for Grades' 7 to 12, The results 
for City School students were average or higher than the norms on all subtests, 
at every grade level, except for the Language subtest at Grade S and the Beattie 
Mathematics Test at Grade 10, From this one set of results, there is no way of 
knowing how much the students have improved during the year as their .functioning 
levels were not ascertained at the beginning of the year, Thus, thes> results 
should not be interpreted as an indication of what the students have learned 
at City School - they simply denote the current levels of student functioning, 

The scores obtained by Grade 6 students at City School on a survey 
test in Mathematics were below average when compared to the scores obtained by 
Grade 6 students in other Vancouver schools. 

Questionnaires were completed by 85 students (855?), 58 parents (67.451) 
and six (37.5%) parents of students who withdrew from City School prior to May, 
1972, Highlights from these questionnaires follow, 

"Freedom" was a major attraction of the school but feelings about it, 

while largely positive, were not entirely so, 
Parents were divided in their opinions about voluntary attendance, 
Both the students and their parents recoimended that there should be 

a screening of applicants to ensure a careful selection of 

students for City School next year. 
The positive aspects of City School that were noted tended to be 

largely of a personal/social nature. 
Disadvantages mentioned tended to be more of an academic nature. 
Many respondents felt that one of the school's greatest handicaps 

was the inadequacy of the buildings and equipment, 
There was commendation of the- high calibre of the teachers at City 

School. 



One of the points made most often was that the lack of structure 
and organization at City School seemed to create and contri- 
bute to many of its difficulties, 
- There were more positive than negative coiranents made^ particularly 
by the students, 

In conclusion, parents and students like many aspects of City 
Sjchool but feel that some changes are required. Generally j it would seem 
that they think it is too extreme in certain ways and ' hat there should be 
greater moderation in these respects at City School, 
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WHAT IS CITY SCHOOL? 



City School was opened as an experimental school by the Vancouver 
School Board in September, 1971, and has just completed its first year of 
operation , 

This school, which is located on a 2*19 acre site at the corner of 
12th Avenue and Ash Street, is housed in two temporary buildings, situated 
parallel to one another, that were formerly occupied by Edith Gavell primary 
annex. 

Designed originally for primary pupils, these buildings consist of 
eight portable classrooms that have been combined to form two buildings. The 
main building contains five classrooms including the library and administra- 
tive area, while the other building provides three classroom spaces. 

The arrangement of furnishings and equip ent within the school 1b 
casual and varies from one area of the school to another. For example, one 
roan has no furniture, another has old chesterfields and chairs, while a third 
room is equipped with tables and chairs, The furniture is moved frequently 
according to the needs of the current activities. 

The proximity of City School to north-south and east-west bus routes 
facilitates the mobility of the students around Vancouver, This is important 
since the whole of the metropolitan area is considered to be the learning 
environment with the school as the focal point, 

To some degree. City School was patterned after such innovative 
programs as SEED in Toronto, which* "offers the student an alternative in 
education - ap opportunity to pursue whatever field of interest he wishes to 
learn about, 11 A 

The objectives of City School are : 

1,, To provide the basic subject skil^i based on individual aims* 

2. To encourage involvement by parents and community, 

3. To provide for the exploration of areas of interest not normally 
available in schools, 

4* To develop individuality in goal setting and in self-concept, 
5. To provide each individual with success. 
" 6. To develop social . concepts in a variety of situations, 

To explore the community and become practically involved* - 
8, To develop the ability to think, 



O 1 Y i P i Dou S las * SmD L A_ Preliminary Report. Research Department, The Board 

ERIC" of Education for the City of Toronto, March, 1971. 
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* inn * !° r tHe fiFSt yeSr * the PoP^^Won °f City School was limited 
to 100 students ranging in age from ten to fifteen years, Thpse studenta 
were registered in Grades 5 to 10 with the exception of a fewlhildren 
(about four) who were registered below these levels. ° n 

l«r„T. *» °n ty if Ch °°}. WaS f ^ ailable to all Vancouver students at these 
r^Svef for m ^ e ^ 1V f l ;* traClLtional Pooling. Since applications were 
received for more students than could be aooeptea, names of flueressfiil "can-" 

werelhosir tt12 ~ ^ -ndc'until 100 o? the^ll^ts 

Of thn,r??*H I " ltiall y* no student was refused admission for unsuitabilitv 
Of those students chosen, most had previously attended about 40 different 

ISST" Betweenle 0 ? 1 ^ ^ ^ *™ P^vit, or non-Van^er 
Ichoofind^ ^ Mne * een 8tud - ts ^drew from the 

Four teacher^ two male, two female were* ^i^+^h *u * n 
^entary talents and because they had expressed inSre^l^l^ng^rt IT^ 
this educational venture. The teachers had equal status. ThWwas no 
principal, however, there was a staff assistant to handle aSlS s trtt" e 

wh * ^ m& school's focus is on the individual, on his right to decide 

ESSr : rS- few 

w- 2 glVen the ch <«- ce ; he will learn to make vKse decisions on 

gram. Several tta^LilT 1 ';"? 11 With the staff - P 1 "™' 1 "is o™ pro- 
aSTtaachere to ^-IvlZ M . SCh ° 01 yea f' eaoh stu<ient ™ et !>" P^enta 
«ii SdSInSLi season ° Pre,r — ' " oh n ™" er "«ributin g to thia'aasaaa- 

*W« suenc, oaweries. The schedule was written on a laekboai-d 

chosftrH Ae ?H r ° OT ( i OUngJ or meet inS room) and students oo^d^o when thw 
unQM to decide m wMnh 5? am? «^ ±u ^ . «nen -wiey 

Many of thes^activ-ie-'had ^ . of t he5 e activities they would participate. 

stings hSd ^^"Stl^d^" 2 f t Clty Soh001 is the ««W 
etudmS Sa iouo to tS ^% " hM Prlma ' 7 "WnalWUty for the 

stir «^'«^i^'^srrs^c: Sa d tr ents 

meetings a week for the student body as a whole At th«I ? • are two 
are about the echool, its P roT^l,\Tll^TZ ™»%l'tllt£lr 



FIGURE I; SAMPLE SCHEDULE FOR ONE DAY'S ACTIVITIES 
AT CITY SCHOOL. 

9*00 Small groups 
9*30 Poetry 

N.B. We are on "Open Line" (radio program) today if you want to Hat 

9*30 Tables on tape 

9: 30 Math junk 
10; 00 Television electro-chemical cells 
10 '00 Hath help - tables 

11:00 Short meeting of students going to animal farm Monday 

lis 00 Cooking - what to do with sausages 

11:00 Organic gardening - starting seeds inuoors 

15:00 Emergency meeting - discipline problem 

12:30 Questionnaire (City Study) on third narrows crossing 

1:00 Drama 

l.'OO Man group - China 

1:00 Film making - writers' meeting 

1:30 Music - bring something to play, e.g. spoons, pieces of wood 

2:00 Arithmetic baseball 

1:00 French - intermediate 

1:30 French - beginners 

2:00 French - juniors 



At the core of City School Is the involvement on an equal (In 
most Instances) basis of everyone, students and teachers alike, Students 
have votes of equal status in matters of policy, organisation, discipline 
and rules. This "democracy" extends to the choice of subjects offered. If 
a student wants to pursue a particular interest with other students and 
staff, he is expected to initiate the activity himself. 

The motto of the University of British Columbia "Tuum Est" - "It 
is yours" or, "It is up to you 11 might be equally appropriate to City School. 




EVALUATION 
COPPERSMITH SELF-ESTEFur T »yy»Tn,.v 



ft f +h e l n f n attem P t t0 assess possible changes in the self-concepts 
IL Cooners^h "i? r?" f thei ^ ei ^ ^ School, a revision of 

stodSS? JT t " alf ^ steem Inventories administered to all of the 

January the reaSts^nnT ^ th * flrst administration until 

rea115 ' be 00113 ldf:rfi(i «> £ P»- and post-test 

Although the «i M„uf /t 0 ;. 12 '" 33 " 0t ?fti=tlcally si r „incar,t. 



testing 



_ ^^S^S^S^J^ V'" ^» P- to pest- 
a gain of 38 poinfa, beWcen p?e! and poStrSLf ^ ° f 33 p0ints to 
occasions were not ideal, and there fnK ! ^" Conditions on both 
able. l>a,ed on these tu^tl who ndlVldUal r '« sults «V be question- 
in their self-concepts cannot'be iSifiod wi?h f^f lfic <^ or losses 

j-ueni-iiica Wxuh any degree of confidence. 



Coopersmith, 3,, The_Ante cedents "of SeU-^w7~; — 
■Freeman & Co., 19WT~~"~~^~ > ^ -i - ateem , ban Francisc 



o: l\\ A. ' 



i 



2 the^t^ 

of this test are'r^orJeo he^e! ^ ^ The ™^ 
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EVALUATION 
I I - ACHIEVEMENT TEST RESU LTS 



The assessment of the levels of academic achievement of the 
students was considered an integral part of the evaluation of City School. 
It was not possible to obtain a single instrument for measuring achieve- 
ment suited to all p ; rada levels, The Metropolitan Achievement Toots were 
given to all students in Grades 5 to 9* Students in Grade 10 were given 
the Gates-MacGinitie Heading Tests and the beattie Test of Mathematical 
Fundamentals for Grades 7 to 12. 

Two levels of the Metropolitan Achievement Tests were used, 
Students in Grades 5 and 6 were given the Intermediate Level, Form F; 
students in Grades 7 3 8 and ? wrote the Advanced Level, Form F\ A partial 
battery was used at both levels, This consisted of seven subtests which 
yielded nine scores. These subtests were administered ovar three days 
during May, 1972, Norms for the interpretation of the results are provided, 

Table I shows the percentiles, stanines, and grade equivalents 
corresponding to the mean standard scores of the students in each of nine 
areas on the Metropolitan Achievement Tests, These results are shown 
separately for students registered in Grades 5, 6, ?, 8 and 9. 
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TABLE 1: AVERAGE RATINGS OF STUDENTS IN GRADES 5 TO 9 ON 
THE METROPOLITAN ACHIEVEMENT TESTS , MAY, 1972 , 



. ... .. Gi\ Or. Gr. Gr. Gr. 

Metropolitan Achievement Testa g 6 7 8 9 

~ (M-13) (N=2i; (fM!4) JMI) (N-U) 



1. 


Word Knowledge 


- Percentile 

- Stanine 

- Grade Equivalent 


77 
7 
7-3 


87 
7 

9.7 


83 
7 

9.7 


57 
5 

9.3 


81 
7 

9.7 


2. 


Reading Comprehension - Percentile 

. Stanine 
. '. "* — .' Grade Equivalent • 


'88 
7 
8.1 


S3 
7 

8,8 


82 
7 

9.5 


55 
5 

«.9 


85 
7 

9.5 


3* 


Total Reading (1 + 2) 


- Percentile 

- Stanine 

- Grade Equivalent 


&3 
7 

7.7 


89 
7 

9. ft 


84 
'7 
9.8 


59 
5 

9,5 


82 
7 

9.8 




Language 


- Percentile 

- Stanine 

- Grade Equivalent 


51 

5 

6,1 


64 

6 

3.0 


■ 76 
6 

9.8 


43 
5 

8.3 


67 
6 

9.8 


5. 


Spelling 


- Percentile 

- Stanine 

-Grade Equivalent 


ft? 
6 


6 

7.6 


ri 

6 

9.4 


59 
5 

9.8 


62 
6 

9,?? 


6. 


Kath Computation 


- Percentile 

- Stanine 

- Grade Equivalent 


/ 

54 
5 

5.9 


50 
5 

6.9 


72 
6 

8,6 


67 
6 

9.6 


54 
5 

9.6 


7. 


Math Concepts 


- Percentile 

- Stanine 

- Grade Equivalent 


51 
5 

5.S 


69 
6 

8,2 


70 

6 

8.1 


61 
6 

9,1 


69 
6 

9.7 


e. 


Math Problem Solving 


- Percentile 

- Stanine 

- Grade Equivalent 


63 
6 

6.3 


52 
5 

6,6 


79 
7 

9,8 


63 
6 

9.6 


56 
5 

9,8 


.9- 


Total Math (6 + 7 + 1?) 


- Percentile 

- Stanine 

~ Grade Equivalent 


60 
6 

5.9 


62 
6 

7.X ' 


72 
6 

8,6 


59 
5 

8.9 


56 
5 

9.8 


Actual Grade Placement 




5.8 


6. a 


7,8 


8,8 


9.^ 
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The Gates -MaeGinitie Reading Tests, Form' F1M, were given to the 
few Grade 10 students tiM)* These consist of three subtests from which 
five scores are obtainable. To supplement the Gates-MacGinitie, the beattie 
Test of Mathematical Fundamentals for Grades 7 to 12 was given to the Grade 
10 students (N=5) , 

In interpreting the Beattie results, it should be noted that I960 
norms for Grade £ Vancouver students were used as these were the most appro- 
priate available. Had Grade 10 norms been available for comparison, the 
ratings on the City School students would likely have been lows 



/er. 



Results for the Grade 10 students on the Gates-MacGinitie and 1 j 

Beattie Tests are shown in Table II. * 1 

" I 

i 

... . j 

TABLE II: AVERAGE RATINGS OF GRADE 10 STUDENTS ON THE GATES^ACGINITIE < 

READING TEST, SURVEY F, F0RM-1M, AND ON THE LLATTIE TEST OF i 

MATHEMATICAL FUNDAMENTALS FOR G FADES 7 TO 12, MAY f 1972. \ 

" ." " "■ ■ " " " ■ J 

Mean Standard Scores on the Gates-MacGj'nitie Heading Test i 

Expressed as a Percentile " '■ " t 

^Tn-7) ~~ f 

1* Speed and Accuracy j j 

a) Attempted 7*; | 

b) Correct yq j 



2. Vocabulary 69 S 

3* Reading Comprehension ^4 I 



4* Total Reading . 72 j 

(Vocabulary and Comprehension combined) | 

j 

Mean Scor e on the Beattie Test of Mathe matical Fundamentals j 
Expressed as a Percentile and Letter Grade ~ 3 



Mean (N=*5) 10th Percentile Letter Grade "D" ) 

■ ■ The results for Grade 9 students are slightly elevated as norms i 

haa to be used which were applicable to students in the first half nf j. 
Grade 9 only, while the City School students were in the last half of 

Grade 9 when the tests were administered. Thus, had suitable noma been j 

available, the Grade 9 results would have been slightly lower than they ) 

appear here. For these reasons and because somo scores were beyond the ; 

iS£ cLa o S °f S l h@ ° rade 9 results mat b8 interpreted with caution, ! 

The Grade 9 students performed, on the averape, at a level at least equal ' | 

to their grace placement, M 1 
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The mean stanines and percentiles were average or higher on all 
subtests at every grade level, except for the Language subtest at Grad? ft 
which had a percentile rank of 43 • 

As a total group, the students' seemed generally stronger in reading 
areas, i.e., they tended to perform better in Word Knowledge , Compr ehens i on , 
and Total Reading than they did in other areas assessed. As a group, their 
weaker areas were Language, Spelling, and the various Mathematics subtests . 
Even in their poorer areas, the City School students as a group achieved 
above the 50th percentile* 

Grade 7 students achieved the highest standings relatively, and 
those in Grade 8, the lowest. 

As the Grade 10 tests were administered to very few students (5 on' 
one test, 7 on the other), the results must be interpreted conservatively. 
The percentiles of the mean standard scores on the subtests of the Gates - 
MaeGinitie Reading Tests were all well above the mid-point of 50* 

The results obtained by five Grade 10 students on the Eeattie Test 
of Mathematical Fundamentals were, generally,, not very good. The mean raw 
score of 26 was at the 10th percentile and rated l? D H s This score (26) was 
13 points below the norm, 

There is some question as to the appropriateness of the fceattie 
Test for these students. This test stresses speed which receives little 
emphasis at City School, It is worthy of note that a larger group of 
students in Grade & at a Vancouver secondary school, which also has a 
loosely-structured rather than traditional arrangement, received similarly 
poor scores on the Eeattie Test in a recent administration. 

Mean scores for groups of children conceal individual performances. 
Several children at the school achieved very highly on the, tests. Probably, 
these are vary bright children who have achieved well throughout their schooling 
and likely will continue to achieve irrespective of the nature of their schools* 
However, there were a number of children at the other end of the spectrum who 
achieved poorly on these tests. The performance of these low-achievers should 
be further investigated to assess their needs and to make appropriate plans for 
their ^remediation* 

Unfortunately, since no pre-testing was done, few conclusions can 
be drawn from the, above achievement test results # . From this one set of results 
there is no way of knowing how much the students have improved during the year 
as their functioning levels were not ascertained at the beginning of the year, 
Thus, these results should not be interpreted as an indication of what the 
students have learned at City School* The results simply suggest that during 
the years of their schooling, the City School students have, on the whole, 
learned an average or greater amount of material in the areas assessed. 

Survey Teat in Mathematics - Grade 6 

A survey test in Mathematics was adminiitered to all pupils in Grade 6 
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The test was based on the Mathematics 6 curriculum puida and it was 
designed in 1969 to assess the work covered to the mi. dale of May, It had 
three parts j given in separate sessional oomputationj concepts, and problems. 

Norms for Vancouver were developed, Scores for the sixteen 
Grade 6 students from City School tended to be below average compared to 
other Vancouver schools. Median scores with their corresponding percentiles 
and letter grades were: (Possible, scores are in brackets,) 





Haw 


Percen- 


Letter 




Scores 


tiles 


Grades 


Computation 


14*5 (36) 


28 


C- 


Concepts 


. 10.5 (24) 


38 


C- to C 


Problems 


5.8 (12) 


34 


C- 


Total Score 


30.5 (72) 


29 


c- 



These results for the Grade 6 students of City School are con- 
siderably lower than those on comparable subtests of the Metropolitan 
Achievement Test on which the Grade 6 students had percentiles ranging from 
50 to 69 on the four Mathematics scales. The reasons for this apparent 
discrepancy are uncertain, 



EVALU ATION 
III - SCHOOL SENTIMENT INDEX 



An informal instrument called the School Sentiment Index 1 was 
administered to City School students in May, 1972/ to evaluate their 
attitudes towards education. Two levels of the Index were used, Students 
in Grades 5 and 6 were given the Intermediate Level (see Appendix A). 
Students in Grades 7, 8 > 9 and 10 were given the Secondary Level (see 
Appendix B) # 

At the Intermediate Level, the Index consists of 75 statements 
regarding various aspects of school to which students respond by indicating 
whether each statement is "true" or "untrue" for them, 

At the Secondary Levels the Index consists of 83 statements 
regarding various aspects of school to which students respond by indicating 
"strong agreement," "agreement," "disagreement," or "strong disagreement *" 

This self-report device attempts to measure students 1 attitudes 
. towards the following five aspects of school. 

I. Teacher, which can be subdivided into; 

a) Mode of Instruction, 

b) Authority and Control, and 

c) Interpersonal Relationships] 
2* Learning; 

3- School Social Structure and Climate; 

4- Peer | and 
5m General* 

During the administration of the School Sentiment Index, students 
rated each statement by marking their responses on separate answer sheets, 

1* Intermediate Level 

Scores were obtained by counting one point for each positive 
response; that is, for each "true" or "untrue" response which indicated a 
favourable attitude toward school, 



1 The School Sentiment Index was developed by the Instructional Objectives 
PRir Exchanse of Los Angelea, -California. 



12 



Average scores for each group of students (Grade 5' 3 Grade 6, 
and Grades 4j 5 and 6)^ were computed for each subseale and for the total 
teat. . 

As the subscales have varying numbers of items, their ranges of 
possible scores and the scale means are also different. The range of 
scores, and the mean for each subscale are shown in Table III. - Mean values 
obtained by the groups which are larger than the arithmetic averages, 
indicate above average ratings. 

The results at the Intermediate Level are presented in Table III, 



TABLE III: K^AN SCQRi£ bY GHAbhS OF STUDENTS AT CITY SCHOOL ON SUBSCALES 
OF THE SCHOOL SE N TIffiNT INDEX, INTERMEDIATE LEVEL, MAY, 1972, 



Grade 
Lave I 


Number 
of 

Students 


SUESCALES 


Teacher 


Teacher 
Total 
(whole 
subicale) 


Learning 


Peer 


School 
^Social 
structure 
and 

Climate 


General 


Total 


Mode of 
Instruction 


Authority 
& Control 


Interpersonal 
Relationships 


radt 5 


• w 


9-15 


11.15 


6,08 


26.38 


2,92 


7,46 


12,08 


6,62 


55,46 


rada 6 


. 20 


9-80 


11.05 


5,65 


26,50 




7,40 


12.45 


6,05 


55*55 


otal Groups 


35 1 


9,46 


10,94 


3,74 ■ 


26.14 * 


3*00 


7*34 


12.17 


6.17 


54*83 


ajige of 
ossiblQ 
coris 




0-13 


0^13 


0-ft 


0-34 


0-6 


0-10 


0-16 


0*9 


0-75 


rithmetic 
oan 




6 ¥ 5Q 


6.50 


4,00 


17*00 


3,00 


5-00 


a, 00 


4,50 


37.50 



l Includes % pupils In Ura'dt? 4, 
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2, Secondary Level 

Scores were obtained by assigning points (4, 3, 2, or l) to eaeh 
response s as indicated on the scoring guide* Alternate responses which 
reflected a positive attitude received the values of fl 3 ,T and l! 4 ff whereas 
negative responses were assigned the values of »l ff and "2", The mean scores 
for each section in the Index were calculated, 

i The numerical value of lT 2,50 lf is the arithmetic average or mean of 

the four-point rating scale, Mean values larger than "2.50" indicate above 
average ratings whereas mean values smaller than !l 2,50 !f depict below average 
ratings* 

The results of the Secondary Level are in Table IV. 



TABLE IV i KEkH SCOittS EY GRADES OF STUDENTS AT CITY SCHOOL ON 3UESCALES 
OF THE JCHQOL SENTlh uLifT INDEX, SECQNDAJg LEVEL, MAY. 1972 



Grade 
Level 


Number 
of 

Stuoents 


5LJBSCALES 


Teacher 


Teacher 


Learning 


Peer 


School 
Social 
Structure 
and 
Climate 


General 


Total 


Mode o* 
Instruction 


Authority 
& Control 


Interpersonal 
Relationships 


Total 

(whole 

subscalo) 


frade 7 


. 24 


3,26 


3-31 


3*30 


3,28 


2.51 


3,04 


3.U 


2.95 


3.13 


irade 8 


U 


2.95 




2,75 


2,90 


2,26 


3.02 


2, as 


2,64 


a.ao 


Jrade 9 


u 


3*00 


3.20 


3.04 


3.06 


2.57 


2,P6 


2,96 


2,68 


2,93 


Irade 10 


5 


3*49 


3.50 


3.37 


3*46 


2,77 


2, £3 


3.11 


3,04 


3,21 


total of 
yrades 7-10 


54 


3-15 


3*23 


3,12 


3*16 


2,50 


2,97 


3-05 


2,p2 


3,02 


^ange of 
^esaibia 
Icores 




1-4 


1-4 


1-4 


1-4 


1-4 


1-4 


1-4 


1-4 


1^4 


Vrithmetic 
*lean 




2.50 


2*50 


" 2.50 


2,50 


2,50 


2,50 


2,50 


2,50 


2.50 
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Among students assessed by the Intermediate Level of the School 
Sentiment Inaex, attitudes towards various aspects of school seemed to be 

!nd!x) aVe Sf V 1 aU are " T" Pt tOWardS ,,L — "in," (accordlnn to the 
Index} The average score for the total group of students on the "Learninr" 
subseale was exactly at the arithmetic mean, Naming 

t , i > ^u e3 ^ ltS WSre i3 ' iriiilar for th « students assessed by the Secondare 
Level of the Index, I.e., attitudes towards various aspectj n f gchooHelrred 
: to , be above average in all areas except towards "Learning! Forlhese oiSer 
students- also, the average score on the "Learning" subseale was exacUv at 
the arithmetic mean. Thus, the attitude toward^ "Learning" 'of ct^y School 
students could be considered averaie. {; 01 - %y 3Ch ° o1 

bv Grade O^f^fH^ 8tudent bo * « a whole, Grade Q students, followed 
by Grade 9 students, had, in general, the least positive attitudes '^in* 
various aspects of school. The attitude towards "Learning" of th^ Orate ? 
Irade levef of^YT Tl> ^ native than jositive? ^o s4le 

gradeievei. ^ & remarkably n0 re positive attitude than anylther 

from the three other Vancouver schools; "° Ward ' J Loar ™e than were students 



■ . .i 
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p^.. EVALUATION 
O 

0 IV - STUDENT QUESTIONNAIRE 

M-J Quest L ionn aire to Students 

Questionnaires ware completed' by 35 students (3& return, approximately) as 
part o A the assessment of City School by the Planning and Evaluation Department. 

A summary of the responses to the questionnaires follows. ■ ■ 

1. Are you a girl'? boy? 

Fifty-four of the respondents (63.5,*) were girls and 31 (36.fi.,') were .boys. 

2, What grade were you in last year ? 

C^pnt grade levels of the 35 students who completed, the student questionnaire 

Grade? Level Wo^ of Students Percentage 

10 ' 7 7.5 

% H 15 1. 

3 12 



12,9 
25.3 
22.6 

? 13 14.O 



7 34 
6 21 



4 • 2 



2.1 



S 1 ti la + 2est ^^.Sroup of students is re 3 istered p.t the Grade 7 level. 
Students enrolled m Grades 6 and 7 account for almost half of the school! s 
population, 1 13 

3. What school did you attend last year? 

The S3 students who responded to this question attended 39 different schools 
the previous year. Of these 39 schools,. 32 are Vancouver public" schools. The 
number ox students from any one school ranged from one to six. / 

4 * 1972)? e " PeCt t0 bC at Cit7 Sch ° o1 a Sain next school year .(starting September 

jS s 36 (42.4;») 

GO Hot Sure % 

^ No Response 1 ( 

If no please state the reasons for your leaving and indicate where vou e-meet 
■ to go to school nerrt year, * ' 

The following were. the most coram reasons given for leaving City School; 

o 
© 



ERjq, 



16 



15 


(17.6.; 


7 , 


( a. 2$ 

(72.9,1 

( 1.2.;. 


62 ". 


1 



Family leaving Vancouver. g (y j ^\ 

- Prefer and more suited to traditional school with . 

more structure, organisation, and academic emphasis, 6 (7.1 t) 

- Not getting enough work done at City School. g (5.9%) 
City School not large enough to have some of the fea- 
tures I want or need, e.g., special courses, facilities, 

social activities, mora older students. 5 o&) 

- Want to attend a school closer to my home and ' 
friends. . /. 

- Want to attend University Hill School which has a 

similar sort of programme (older students). 4 (4.7;!) 

bfS?^° * he p s J ud « n ts, fewer tfean half of them (W.tf). will definitely 

• S-ShST^i fu SOh ° 01 n " Xt Uch ° o1 year* ^'or,.;; those who are definitely 

planning to leave, the reasons for .dtfirtS so are diverse. ^ 

5. Who made the decision about your going to City School? 
You 

Your parents 

You and your parents together 
No response 

School?*^ included irl the decision, why did you want to go to City 

Only seven respondents indicated that they were not included in making the 
decision regarding their going to City School. ~ " 

ShoorSl.. m ° St fr9qU9nt ^ 8lven * th « students for wanting to attend City 



City School seemed different and I wanted to see what it 
would be like. 

City School offered greater freedom and had fewer 
rules. 

I was^dissatisfied with my previous school, 
wity acnool offered greater freedom of choice of 
activities, 

I like to work at my own pace. 

1^ disliked- the pressure of being told "what to do" 

at my previous school, 

I like to work independently. 

I work better in a less structured situation. 

I was in conflict with my teachers at my last school 



10 


(21.2...:) 


16 


(18. 0, j) 


15 


(I7.4i) 


13 


(15.J;1) 


11 


(J 2.9,;) 


a 

? 


(10. 6.0 


\ 


( 9.M 


5 


( 5.9,1) 


h 


( 4.7J) 
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6. What do you like most about being at City School? 

The responses given most often by the students were: 

~ ^fwaStf 1 .«* to do I . 

- I like working on ny own and at my own pace, 
" I nay learn only what 1 want to learn. 

I like the ,;ood teacher-student relationships 

' S« I^L s ? h ° 01 u ^ " is ™° * to 

The atmosphere is more relaxed. 

There are many activities and field trips available, 

S^'fit* ^U^ W ^J^^ ^> is the feature of 

as the second most fJequent " ^ ffl0re than ™** ** Popular 

7. What do you like least about being at City School? 

The responses to this question that ware most often given by the students were, 

I ?f?, e °i ' toe students and some of the teachers. 
Lac ft of equipment and facilities. 

- I cannot, work well here. 

J? H ™ hr Vanoouv *r School Board which has its 
aisad vantages • 

The tests - particularly this evaluation, 
restricted" th ° refWe soc ial activities are 

iTothin*. 

- School is too far from my home and friends: 

r&ftl ^e^^^^' there were considerably fewsr 
. ious questions' on SS^JeTaBSS?^?;^^ 8 ^ ^ S ^ % ° tho 

reflects the students » reluctanfa to h ^ ?? 01 ' T E 18 P rob ably in part ' 
school. s srd, st enc e was threatened a? ?r Z ? , 10 ' !r scho °l because they felt the 
dents felt about their ^^^^i^"^^^ ^ the way the stu- 
they. disliked. positive than negative, likinj more than 



19 


(22.4;) 


13 


(15.3^) 


7 




5 i 





















Like It 

Dislike It 73 (35. 90Jg) 

Wo Response or Undecided f ^ 7.00) 



What do you liko or dislike about this? 



( 1*0%%) 
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The main reasons -given for the choices were: 

I can learn with the help of both older and younger 

|f°P le * ' 21 (24,7,,*) 

- There are more people to work with and to have es ' 
friends, 6 f 7 12) 

- It makes little difference . c ) 5 9V 
It is a more "real life" situation, 4 ( ]* ^ 

- I've learned more about getting along with people. ), ( Tj 
~ lounger children misbehave and are bothersome. 4 ( 4 

I usually hans around with older people, 3 ( 3*5^ 

I prefer to be with people my own age. 3 ( 3.%', 



Nothing, 



3 ( 3,m 




Although a majority of the students responded that they liked being in -roups 
of nxMed ages, a number of their comments indicated that thev felt less" 
definitely abou, this. The comments of many students denoted indifference or 
ambivalence. Generally, it tended to be older students who were los, keen on 
having nar-'ed ages - they objected to so many younger children and relative!- 
lewer older ones, *■ 

Do you think there are enough choices. of subjects offered at City School? 

Yes 
No 

No Response 

The students made the following comments: 

There should be mora choices of subjects and act- 
ivities, particularly in science and athletics. 
There is a good choice of subjects. " 
It is possible to study any subject of interest to me, 
I tore, equipment, is, needed before other subjects can 
be offered. ' 3 ( 3.5,,') 

Host of the students seemed satisfied that there were enough choices of 
subjects available. Some suggested that those who ware dissatisfied with 
available choices could initiate courses themselves or could" obtain their 
at other schools* 

How do you think your progress in the academic sublets at City School 
compares to the progress you were making at your previous school? 

More progress at City School 
Some amount of progress 
Less progress at City School 
Undecided or varies with subjects 
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11. 



12. 



s ( 5.9;;; 




^l^lStlS t0 ° rSanlae *~ °™ ttae ^ the activities 

No 8 79 (92.9,jj 

No Response J ) J'^J 

What do you like or dislike about this? 

Responses to this question included i 

~ ichSof. complate freedom ln what i do at 

I can work as my mood dictates, 

- I am not pushed 3 rushed, or pressured 

- I enjoy doing school work more. 
I can pursue my own interests , 

I it hard to oraanlse n\y own work 

it teacnes me self-discipline , 
I like to have a choice . 

i^Slf in t a ff^lins of independence, maturity, self, 
respect and individuality, ■ ' J . „ f _ .... 

S^'anfetose SlctiStL?^ 11 " ^ ^ to or S ani.e their 
reflected their likinr of reaSOn ^ ^ b ^ ™ny students 

prior questions. - rcedom winch became apparent in responses to 

What do you like most about doing the majority^ your school work on your 

Answers given most frequently to this question were: ' 
I can work at my own spaed , 

ana^en Z°lZt ■ '° y 2 tea ° her telUns me what ' h °". 
- I oan work independently at & w pace I choose 
I I "»k more efficiently oh- own7 

I work !: . I feel like it, so I enjoy doins it. 

feX^onleef 1 *" d0n at Cit ^ S *° o1 i- ™arent in the 



21 


" (24.7/i) 


14 


(16.53) 


11 


(i2.9,;) 


7 


( 3.2,;) 


4 


C 4.7.-) 


3 


(3.5,1) 



0 
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What do you" like ^ about doing the majority of your school work on your 
Answers given most often to this question were? 

I J*. 18 * 00 e fsy to work below my capability, is foi ?") 

~ ihere is nothing I like least about this. . ■ 7-1 (^'H ■ 

- I some uunes require more teacher direction. fn i n 

- It is sometimes hard to get help from the teacher. 7 ( I'f'l 
I prefer working in a group to working on rn;, own. I ( 

greater freedom. pressure and teacher direction, and from 
More 

Less 54 (63.5;l) 

Same • 21 (24,7,1) 

No fesponse 2 ( 2,4:2) 

/S^^ ^^..^ more by working LsUy 

working on their own San if SeJ wL« 1h S f? f a,d that the ^ ^ss oy 

school. n lf thoy were ™ dei * stricter supervision - in another 

Are you able to get help from your teachers when you need it? 
Yes 

No 73 (35.9,o) 

Sometimes , 2 ( 2.3;S) 

Mo Response '5 ( 5 •9^) 



Please □orjnent 

The most common responses to this question were; 



5 ( 5.9$) 



lltrZ^Z a + 1W ! vdllLn - and fin d time to help. U (IS **) 

1 cL L? ; h ? teachers is ^ available. P £ gf'fe 

stS" f \ h f P 80metime 8 » usually (most of these 3 ( 5 * 3 ' j) 

students had responded "yes" above). ~ 9 (m 

stul^tfh h 6 tea ° herS arS to ° bus ? <* these ? (l °* 6 " ) 

students had responded "yes" above), <t f Q , *s 

o v V.4,.J 



Although a large majority responded "yes" to this item, some of these student 
appear to have some lack of conviction about their responses and these would 
belong more appropriately in the "sometimes" category/ However, most student 
indicated that getting help from a teacher is not difficult as Ion? as one is 
willing to be reasonable and wait until the teacher is available. 

In what ways has your being at City School been ;iood for you? 

Common responses to this question were* 

I can express myself better and I am mop© con- 
fident and relaxed, ]_ 3 (21,2,51 
I have learned more, 14 (16! 5'^ 
I am more mature and independent since coming here, 7 ( &I2I) 
I am more self-disciplined and responsible, " 7 ( 8.2/JJ 
- I have learned to work on my own, 7 ( 3,2 t ' f >) 
I have learned more about other people and am able 
to get along better with them* 7 ( a,2;l) 
I like school more now than 1 did before comin- to 
City School, J 
I have met more people and made new friends, 
I understand myself better, 
I am able to work on that which interests me. 

It is noteworthy that the ways which most students said City School had been 
good for them were of a personal and/or social nature rather than academic* 

In what ways has your being at City School not been Rood for you? 

Responses commonly made to this question were : 

I am unable to work well on my own, 16 (18,8,1) 

There are no ways really, I3 (15]%$) 

M y academic learning has suffered partly because some # 

activities are not available, H (12.9,1) 

School is too far from my home and friends, 4 ( 4)7^) 

There were fewer negative responses than positive responses to the question 
of City School*© effect on students. Most negative effects related to the 
lack of academic learning. 
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Jt?ii ^ 5 f, Ctivit f es in which have been involved at City School wh'ch vou 
^*Tto you? WOrthWhUe ^i-te in what wJTthS"^ 

Activities which were mentioned by six or more students are listed below: 

Mathematics , 
Drama >~* -7,J .< 

English */ 

(Another II students specified particular branches of science) 

C ampins 
Hiking 

Working at F.N. 3. Farm 
CooItiLug 
Child Care 
Reading on own 
Working with video tape 
HusIg - particularly -uitar 
French 

Social Studies 
3azaar 
Gymn, 

Photography 

Court House (observed trials) 



Ar 



11 


(12.9,;) 


11 


(12.9/») 


10 


(u,3,;) 


9 


(io.6,;) 


Q 

f 


(10. 6i) 


0 

/ 


(io.6;j) 


■ Sl 


( 9.U) 


> 

w 


( v.a.;) 


U 


( 9.4«) 


7 


( 3,2;^) 


7 


( XZ',) 


7 


( •:»..?.;) 


7 


( a.2,i) 


□ 


( 7.U) 


6 


( 7.1,0 



(Another 6 students specified particular kinds of art activities) 
then^ S ^ d ? ntS lndi f atsd in ^ at WS these activities were of value to 



\ : ~ " I learned a lot," 
MCA;- "Because I like it and it gives me confidence to say 

what 1 want in front of people,'! 
DISCUSSION 1 p * 

GROUPS I- "Creates awareness." 

.,„ TTeu IIHade ne less self-conscious and shy.»» 

filf 4ftv. ";ii V °;; ms 0 PP^tuniti e s to write thirds for play.r. , 

gi^^y a^enence for working with children." 

iSLTOn^OmA- ">Va really got to know each other in different 

C AI'IPI HQ raiP; - "Thatfs'the first time I've ever been oampinj." 
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AcUviUo.s considered most worthwhile by the students were varied and 
included core . subjects aa wall as an assortment of other subjects. ' Three 
core^ subjects -Mathematics, English, and Science - were anon- the si 
considered by the students as the most worthwhile activities ' 



1% oKo^lctool? 1 " Gmit7 aCtiV±tieS ° Ufc8ide SGh001 hou - 

47 (55.3,-) 



Yes 
No 

Noil Mpons , g 
Please list these 

Relatively few students listed activities and some of these indicated ran 
categories- ^ qU8Sti ° n - TheS * hav * bes » Ossified undert Jef v2ry1^ral 

Sports (man;/ different kinds) n n f% , 

Various handicrafts ^ ) 

Volunteer work ? > /, 7'-<\ 

Musical activities ^ > 

Youna peopled groups f ) f*4' J ,< 

* 'S^T^^ a StUient 3t Ci * to bein 3 at ^ 



previous school? 

Like City School - more 

- the 

- less 



53 (6,5. 2. J) 

- .-he same lj (15,3 J) 

" J 8SS 5 ( 5.9,0 

- no response 9 (10.6/0 
21, List all the advantages or good points of City School, 

Advantages mentioned most often were: 

I have more freedom at City School 1& ( lft .> -s 

- I am able to work independently at my own pace, 16 lasl) 
There are good relationships between students and U " 

- Students are not pressured by teachers, ^ htffi 

- I am free to work in a manner and at activities of UU.tW 
my own choosing . ( # . 
I have a wider choice of activities . I ) 

I learn more , * J ?*v*l 

- 1 am becoming mora responsible for myself. % ( 1q°\ 

- Teachers are available when needed . - 7 ) ,l>\' 

- Field tries . " + ) H'*< 

4 ( 4.7^) 



Most of these responses were made by the senior students. 
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22. List all the weaknesses or disadvantages of City School, 
Disadvantages mentioned most often wore : 

There is a lack of equipment and facilities. 25 (29 Li) 

Some of the students hinder others from learning. P {lo'jy,'>) 

- The school lacks structure and proper organization, 8 ( 9*. il) 
The school is too no is;/. / ) ? -, •< 
The school lacks discipline. 5 ) 7 ill 
Some students have problems with teachers. 6 ( 7*1^ 
Tha_ school is too far from home, 4 ( k.ll) 
It is hard to work in this type of school. /, ( 1' -/']) 

- • There are not enough regular classes. u ( / 7') 

The school is too messy. 1 r -\ ■■ *\ 

- 3 ( 3,5..') 
23. What suggestions would you make for improving City School? 

The suggestions made most often by the students were: 

- The school needs more equipment and facilities. 20 (23 5,') 
" Tne school needs better organization and more ' 

structure. L 

- Students should be carefully screened before bo in- " " 
accepted. n (1 , } 

- The school should have bigger buildings, 11 (.1.2*9 i) 
There should be more discipline. " 11 (iz'gl) 
There should be more teachers. 10 m t') 

- The school should have a ffimnasium. 3 ( <//'j) 
The school needs more quiet areas. 6 ( 7*1';) 
There should be more classes at school. 5 ( 5*9'*) 
The school should have more older students, / ( a V') 

- Students ahould be responsible for keeping the school * 
clean. 3(35*)' 

- Students who present problems should ba removed, 3 ( 3%'*) 

; ne * 3 ( 3.5,:) 

The students are most concerned about the lack of facilities and equipment 
.he number of students that do not appear to be able to function in the * 

?oJ°ctS wouirfLSder^^ 1011 aS " nW e ^ Sts * Th ° ir -orations 
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(a) provision of better equipment and facilities 
■ W provision of more -structure in the organization 
and operation of the school 
(cj provision for careful screening of applicants 

StTSehSl ^ h,rther Q ° mmentS °" a ^ hi «S ?™ want about 

Although there were relatively few responses to this dtem two Mnds 
of comments predominated. * nds 

These were: 

- Students like City School and hope it 

continues . 6 ( 7 T f ) 

- Students generally displayed enthusiasm 

for and appreciation of City School, 5 ( 

A sample of the students* comments included! 

- |*There should be more schools of this type ., 

it yet r±Sht tr/lCk but they havenH " earl y Perfected 

: 52'^ «■* - if. irrelevant .. 
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EVALUATION 
V ^ QUESTIONNAIRE TO PARENTS 
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Questionnaires were mailed in May, 1972, to 86* homes of children 
currently attending City School. Of these, 58 (67.4$) were completed by 
parents and returned, 

In addition, similar but not identical questionnaires were mailed 
to sixteen homes of children who had attended City School earlier in the 
?S°Ss year bUt had ^^wwn from there prior to May, 1972, Of these, six 
were completed by parents and returned,** 

A summary of the opinions expressed by parents is as follows.*** 
1. I have (had) the following ohild(ren) attending City School this year: 





1 




Current 


Parents 


Previous 








No, 


-i. 


Parents 




Number 


of Boys 


26 


37.1 


3 


C - 


Number 


of Girls 


44 


62.9 


3 




Total 




70 




6 



+ *• J? J?, curi * e " t questionnaires which were returned represented a 

total of 70 children. For all but this question and questions 2 and 4, the 
number on which percentages are based is the 58 parent returns. 

2, My ehild(ren) is/are presently enrolled in the following grade(s) or 
or year(s) m school: *= b \ / 



Grade or 
Year 



Boys 



Girls 



4 

Curr, 



Totals , , , 
aa % \ 



Curr. Prev. 



12, 95? 



Curr. Prev,. 



11 



21.4$ 



Curr. 



12 



24,3^ 



8 

Curr, Prev. 



17.1$ 



Curr. 



10 No Resp, 



12,915 



Curr, 



5.7* 



Curr, 



4«3Jf 




Some families had more than one child attending City School. As only 
one questionnaire was sent to each home, the number of questionnaires 
distributed to parents is less than the number of students at the school. 

Throughout this summary of opinions expressed by parents, parents of " 
P r S !^/ tUdents wil1 be refe rred to as "current" parents . Parents 
ot children who have withdrawn will be referred to as "previous" 
parents. If not specified, assume parents to mean "current" parents. 
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The distribution by grade and sex of the children of responding 
parents is similar to the actual distribution of all students in the school. 
In these ways the sample of parents would seem representative of the total 
population, 

3. My child(ren) attended the following school(a) last years 

The children of the 53 "current" parents who responded to this 
quest to. u attended 33 different schools the previous year. Of these 33 
schools, 28 are Vancouver public schools. 

The six children of the "previous" parents attended six different 
Vancouver public schools the preceding year. Three children returned to 
their original schools after leaving City School. Since two of the remaining 
students were in Grade 8, they could not return to their elementary school. 

4. My child (ren) will continue at City School next year. 

Xii. No No Response 

35 (59.32) 21 (35.6*) 3 (5.1*)* 

Please state your reasons. 

Reasons given for continuing at City School were; 

My child is happy there, (X7*0>) 

* My child 1 3 needs are being met* 3 (5*2^) 
I f m pleased with the scope of opportunities that 

are available. 3(5 2^) 

}fy child has more confidence and a better attitude* 2 ( 3\u%) 

I'm pleased with my child's progress, 2 ( 3*4^) 

Reasons given for not continuing' at City School were: 

My child wants more structure and more activities 

that are available in a larger school, 3(5 2f) 

" W ehild cannot work in this type of school, 3 ( 5*2*) 

- The school lacks discipline, care and guidance. 2 ( 3*L%) 

The school program lacks cohesion, 2 ( 3*4^) 

More than half of the respondents said that their ohild(ren) will 
ba returmng to City School, This is a considerably higher proportion San 
was wdlcated by the students* responses, A few pakntf indicated that if 
%mxr family were not leaving the a-ea, their children, would be returning to 
wiyy ochool, a 



B^C * The responses to this question do not total 58 as one mother of two 
children answered in both the yes and the no categories. 




A comparable question was asked "previous 11 parents . This was - 
For what reason(s) did you withdraw your child during the year? 

Reasons given .were i 

- It was my child's decision* 5 

- The school lacks guidance, 3 
« The school lacks supervision* 2 

- My child was unhappy, 2 

A related question which was asked "previous" parents was: For 
what reason(s) did you select the school your , child( ran) is/are now attending? 

There were two basic responses to this question* These were! 

It is the school he went to before City School, 3 

- It f s the school in our area, 2 

5* For what reason(s) did you select City School for your ehild(ren) this year? 
Common responses to this question werei 

I agree with the philosophy which allows freedom 

of choice* 13 (22 4* ) 

- My child was bored and disinterested in other 

conventional schools, ^ (xz t l%) 
I favour small classes with more freedom, no 

pressure and no exams, 5 ( 8.6J6) 

It offered a free and concerned atmosphere, 5 ( B* 6%) 

- My child was unhappy in his old school, 4 ( 6*9$) 
* % child can pursue an interest without time limits, 4 ( &]()%) 

- Children can get away from the rigid disciplinarian 

' approach, % ( *k 2*) 

- It is a small school* 3 ( 

Jty child was doing poorly at other school, 2 ( 3*41) 

I favour the ungraded, continuous aspect, 2 ( 3*4*) 

It would teach my child to think* 2 ( 3U%) 



This was 1 



Only one general reason was given for this by "previous" parents* 



- The school offers more challenge, enrichment, and the 
opportunity to work at one's; own speed* 

diM^^^^tl^i thes@ responses fall into two.broad areas - those who are 
SlElS X ^ t previous school or traditional system, and those who 
support the philosophy and ideas behind City School. 
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6, Have you visited the school to observe the students while the school 
was in session? 



Yes No No Response 

Current Parent 35 (60,4$) 22 (37.9%) 1 (1*7%) 

Previous Parent 4 2 

If yes, how often? 

No, of Parents 
Responding 

Number of Visits Current " Previous 

1 5 

2-4 19 2 

5-10 5.1 

Several 10 1 

Well over one-half of the parents said they have made such visits 
to City School, but more than a third have not* The frequency of visits 
made varies greatly. More than half of those responding have visited four 
or fewer times. 

7* Have you participated In any of the school programs as a volunteer? 

Yes No No Response 

Current Parent 15 (25*9$) 41 (70.75*) 2 (3.4$) 

Previous Parent 2 4 

Please comment* If you have participated, please include in your 
aoinments the nature and extent of your participation. 



Responses included: 



Current Previous 
Parent Parent 



Working with students on various subjects | 

e.g*, cooking, yoga, chemistry. 7 (12.1$) 1 

Driving children on field trips and outings. 7 (12,1$) 2 

Helping to organize tours at P*N„E. farm. 3 ( 5.2$) 

Helping at the bazaar* 3 ( 5,2$) 

For practical reasons (mostly because both 
parents are working full-time) I could 

not help. 8 (13.8$) 1 



A quarter of the parents have participated in the programs as 
volunteers. More than two-thirds of the respondents have not been involved 
as volunteers with City School. A few of these latter commented that they 
were unable to help as both parents worked full-time, * 

8, Are you generally satisfied with the program that has been available 
for your ehild(ren)? 

— $2. No Response 

41 (70.7%) 9 (15.53) 8 ,13.83) 

Some of the comments offered were: 

- Should be more instruction in certain subjects. 4 (6 9%) 
Want more academic work, more encouragement and 

more quiet space. . /. v\ 

- Child's self-confidence is finally showing. i '1 

- The program is all right but it can't be left 

up to the child entirely. 2 (3 4$) 

at C,t v q2? 1 BSj f ity ° f the P arents expreased satisfaction with the program 
SlM m «? However, most parents who made comments pointed out diffi- 

culties or areas needing improvement, 

9. fre you satisfied that your child(ren) has/have made adequate progress 
an the academic subjects? 4 v ogress 



Ho Resp onwH 
22 (37.93) 



XfiS. No 
Current Parent 19 (32.83) 1? (29.33) 

Previous Parent 1 5 

The most frequently made comments were 1 

Current Previous 
' Parent ^Parent 

" I have no inform.Uion on which to judge. 9 (15 5* ) 

- There is insufficient emphasis on academic U5 ' 5 *' 

subjects. „ . 

- I prefer that emphasis be placed on the 3 
i, , c ^ 1 f 1 ' 3 interests rather than academics. 5(8 6$) 

~ J H chU . to little academic progress. 3 5 I 

- Mathematics requires more emphasis. 3 5*1 

" m ,*Y ChiW is ahead of her group. 3 ( 5 1) 

- My child has done little all year* | \ 

10 " 2toiSlJSi£S IT -"fs )/d a u g hter(s) 3ince school 

himself, or 2b?SdS£; JST""' attltUdeS t0Ward3 sch001 ' te ^hers, 

FR f r — & No Resp onse 

££L 51 (87.93) 4 (6.93) 3 ( 5#?w 



What form did these changes take? 



In responding j parents noted that their children! 

- Had mora confidence. l6 (27M) 
Had more positive attitudes, g. (15,5^) 
Look forward to going to school now* 3 (13*82) 

" Are happier. j (13 ."a^) 

Are more relaxed, ^ (12 1$) 

Have better rapport with other students and teachers. 6 (10*3%) 

Show an attitude of trust toward teachers. 4 ( 6*956) 

Are more aggressive and less content* 4 ( 6*9*) 

Are more responsible, 4 ( 6*9*) 

Are more mature, 0 / 5 # 2i) 

Show more self-discipline * 3 ) 5 # 2§) 

Are less aggressive and hostile, o ( $ ?t\ ' 

- Enjoy school, 3 ( 5*2$) 

- Have lost respect for schooling and teachers, 2 ( 3*4*) 
Are mora independent, 2 ( 34^) 

When did you notice the changes? 

The responses in general terms were! 

Soon after school started* is /* n n &\ 

- Before Christmas. /TItSc 

- After Christmas, fij /VoSn 

What do you think caused the changes? 

The most frequently suggested causes Were; 

- The friendly teacher-student relationships, 12 (20 7t) 
A lack of pressure ., * (12 1%) 

- The atmosphere of the small school, 6 flO%fh 

- The increased freedcm, 6 >£q 

A feeling of involvement. 5 (8*11) 

- The feeling of being accepted as an individual. 5 ( 8*631) • 

- The opportunity to think for oneself. 3 ) 5 *^( 

- The absence of competition, 2 ( 3*4?) 

- The lack of structure and disoiplinef 2 ( i'.U%) 

n „. - . N f a ^y parents had noticed changes in their ohild(ren) since 

i! rted Sep * effiber * Most of the Ganges noted were of a personal/social 
£2? -J?" 1 y^pJ nature * Mo8t of the changes noted were in a positive, 
vear ^Ithn^h 11,60 ^ 0 ^ The ^nges occ ^red at assorted ttaes thro^houJ the 
ttt^Lt .? h S * ^ chan se 8 seemed to appear soon after school started. Friendly 
in students "^tionships waS noted most frequently as the reason for chants 



32 



U* Describe any gains that your child(ren) has/have made personally and 
socially since September and indicate to what you attribute them. 

In describing student gains, parents indicated that their children t 

- Were more self-confident socially* 15 (25*9^) 
Were more self-reliant* 9 (15*5^3 

- Were more mature* 5 (10*3^) 
" Were happier, 5 

Were more considerate in their behaviour* 5 ( 

Cultivated a greater variety of friendships* 4 ( 6.9^) 

Were not afraid to voice an opinion on any subject* 2 ( 3*.U%) 

- Liked school* 2 ( 3*4$) 
Had developed wider interests. 2 ( 3\U%) 

These bear some similarity to various positive features of City 
School and to the personal gains mentioned by the students* Few parents attri* 
buted the gains to specific causes. 

12. Describe any losses that your child(ren) has/have made personally and 
socially since September and indicate to what you attribute them* 

Losses mentioned most often were? 

- There have been none* yj (29 3^) 
My child has been separated from her local friends* 9 (15*5^) 
My child has suffered academically* * 5 ( q]s%) 
My child has developed poorer work habits* 2 ( 3*4^) 

• This has been a lost school year, 2 ( 3 \%) 

There has been an increased use of foul language 

and profanity* 2(34^) 

The largest group of parents felt that there had been no losses as 
a result of their children attending City School* 

13. What feature or aspect of City School do you like best ? 

"Best-Oiked" features frequently noted were: 

The student-teacher relationships* 1 12 (20. 7^) 

- The freedom of choice. . 10 (17* 256) 

The teachers. ^ (15 * 5%) 

The informality of the school in general. 4 ( 6*9#) 
The opportunity for a child to be responsible for 

his own decisions* 4 ^ 6*^%) 

The opportunity to learn at one's own speed* 3 ( 5*M) 

The size of the school* 3 ( 5.2%) 

The school's meetings* 2 ( 3«4f) ' 

*?* ?! Stwliked features tended to be of a more personal/social 
nature rather than academic. This parallels the students • reactions to 
the school program. 
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14* What feature or aspect of City School do you like least ? 



The "least-liked" features frequently noted were: 

The lack of facilities and equipment, 10 (17.2$) 

- The lack of information on pupils 5 academic progress. 7 (12.1$) 

- The confusion, - 5(8 6$) 
The excessive freedom* j £ 8*6$) 

- The carelessness and irresponsible attitude of 

the students, j £ 8,6$) 

* The lack of structure in the program, 5 ( 8*6$) 

- The f ai] ure to screen students, 3 ( 5*2$) 

- The lack of emphasis on academic work, 3 ( 5,2$) 

- The voluntary attendance procedures, 2 ( 3*4$) 

- The physical plant* 2 ( 3*4$) 

- The amount of stealing that goes on, 2 ( 3*4$) 

- The lack of discipline. * g ( 3*4$) 

■ As was noted in the students 1 responses, negative responses tended 

to be more concerned with the academic aspects of the school program, 

15. Has/have your child(ren) been involved in any community activities since 
September (other than directly through City School)? 

2m No No Response 

32 (55,2$) 22 (37,9$) 4 (6.9%) 

If yes, please comment on these activities, 

+ * *k * Res P° neas t0 thi3 question were varied, This was due in part to the 
tact that many parents misinterpreted the question, The majority of "yes" 
responses referred to the child's participation in a community centre program, 

16* Are you in favour of a policy of voluntary attendance for your child(ren)? 

X§& No No Response 

Current Parent 25 (45*1$) 28 (48.3$) 5 (8,6$) 

Previous Parent 3 3 

Reasons given for their choices by "current" parents were: 

Children must make their own decisions on this. " 9 (15 5 %) 

It depends on the age and the child.. 8 (13*8$) 

Children should attend regularly, n (12 1$) 

- Checks should be made on non-attenders. 5 (8*6$) 

- I want to know when my child isn't in school, 5 ( 3*5$) 
~ It places too much responsibility on children. 4 ( 6*9$) 

Definitely not - who can voluntarily attend a job? 4 ( 6*9$) 

- A child's responsibility is to attend, 3 ( 5 *|jg) 



The main reasons given by "previous" parents were: 

- Possibly it might work for certain people under ideal 

circumstances, « 

- I was in favour of this but it didn't work out and 

I no longer favour it, g 

Opinions were divided on this matter with a slightly laraer croun 

flcf^ 10 hT T r °'7 1Untary ^tendance. A numbar o/paiLLlaSe^heir 
choice then added qualifying remarks, e.g., it depends on the age and the 

17. Are you in agreement with permitting your child(ren) to visit areas 
within the city during school hours without adult supervision? 

Y No Response or 

■££1 No Mixed Response 

Current Parent 41 (70.7*) .14 (24.1*) 3 ( 5 ,#) 

Previous Parent 2 3 ^ 

Comments made in response to this question were; 

Current Previous 
Parent Parent 

It is a planned learning experience. 12 (20 7%) 

- I approve if the school is aware of where the 

children are going. ■ '9 (15 5*) 

" « would depend on the age and development 

(maturity) of the child, n f lz 1%) 2 

- 1 agree under certain conditions, e.g., if 

Students are in small groups, if they are 

old enough, if times are limited, within 

reason, _ , ^ 

- Children need some supervision. t. fio%9H t 

- I am very definitely (in agreement), 6 ) 10 '{%[ * 

- The child learns self-reliance and independence, 5 (8*6*) 

of youiwer M childLn he responded "no" to this question were parents 

01 younger children, A number of parents qualified their ehoi cm ?h a \™« 
gfa. of "previous" parents who saia «J was ^^tta!^' fc ?S 0 S5 nt , 

selecting his/her/ their learning experiences? 

3*22- No No Response 

18 (31,0*) 29 (so.ofl u (l9tQ%) 
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C omenta nade to this item included! 



Children require seme direction. va (22 Li) 

Certain baaics should be compulsory. i (12 1%) 

With total freedom, children shy away from poor subjects, 4 ( 6*9$) 

ChUdrtn need strong guidance, supervision, and 
follow-up. 

Children require more direction in the three H«s 
Freedom has resulted in my child pursuing non-academic 
and social acti.viti.ea only. 



4 C 6.9$) 
3 ( 5.2?,) 



2 ( 3,4$) 

rtHiH*..." - One-hfif °f the parents said that they did not think that their 
children were given too much freedom in selecting theiTlearninB activities 

-'■ESS nearIy " tWrd ° f ParentS thOUght their ahlSen haaloo'ueh 
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School? 0m9ider t0 b0 tne ^J 01 * strengths and weaknesses of City 
a) Strengths 

Strengths suggested by parents were.' 



It allows freedom of choice and self-expression 
It has good teachers. 
Students have rapport with teachers. 
Individual programs enable the student to work 

at his own level. 
Students are given a chance to be self-reliant 

and responsible , 
It allows freedom of student creativity. 
It is a small school. 
Pupils are interested and happy. 
Children are involved in decision making, 
It encourages positive teacher-student 

cooperation. 
There is less pressure. 
Outdoor activities are encouraged. 
It fosters learning in the community; an 

experiential approach. 
Its informality breeds confidence, 



Current 
Parent 

20 (34.5$) 
19 (32.8$) 
12 (20.7%) 

6 (10,3$) 

5 C 8.6$) 

4 ( 6,9$) 

4 C 6,958) 

3 ( 5.2$) 

3 ( 5.m 

3 ( 5.2$) 
3 ( 5.2$) 
2 ( 3.4$) 

2 ( 3.4$) 
2 ( 3.4$) 



Previous 
Parent 



The advantages listed by parents as being most significant fall 
three general categories: oigmiicant, iaJ.1 into 

" *U° Philosophy of "freedom" which permeates the program. 

- the superior teaching staff. R 6 ™' 

- the personal/social gains children are making. 
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b) Weaknesses 

Weaknesses suggested by parents werei 



20* 



/ 



The lack of facilities and equipment. 
The lack of academic success and direction. 
The excessive noise that persisted throughout 
the year* 

The lack of firmness with students who don't 
care * 

The poor screening of students. 

The high ratio of students to teachers. 

The failure of staff to divide their time 

equitably among all students, 
The absence of structure in the program* 
The lazy student can drift too easily j there- 
fore too many students do too little. 
The need for students to be challenged and 
pushed* 

The excessive amount of freedom* 
The large number of visitors. 
The lack of supervision, 

The inclusion of young children in a program 

that is more suited to older children* 
Insufficient pre-planning. 

/ 



Current 
Parent 

15 (25.95?) 
8 (13.8$) 

7 (12,151) 

7 (12*1$) 
6 (10.3$) 
6 (10.3$) 

5 ( 8*6$) 
3 ( 5.2$) 

3 ( 5,2$) 



Previous 
Parent 



1 

2 



( 3.4$) 

( 3.4$) 

( 3.4$) 

( 1*7$) 



X ( 1.750 
1 ( 1,7$) 



1 

2 

1 

2 



What aspects of City School should be changed? 

The parents* responses indicated that the school required! 



Current Previous 
Parent Parent 



Better facilities and equipment. 
More academic programs* 

An evaluation which would compare the achieve* 
ment of its students with students of 
other schools* 

More structure* 

A more careful screening of students. 

A policy of compulsory subjects for all with 

enforced attendance. 
A policy of admitting self-motivated students 



5 ( 8 S 6$) 
5 ( 8*6$) 



1 
2 



ERLC 



A better system of reporting to parents. 
A policy which would enable it to be open at 
all hours. 

More teachers to provide a better pupil- 
teacher ratio, 



5 ( 8.651) 




4 ( 6,9%) 


3 


k ( 6,930 


2 


3 ( 5.2%) 


1 


3 ( 5.2%) 




3 ( 5*2%) 




2 ( 3.h%) 




1 ( 1.756) 


1 
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As many parents had already listed responses to a similar question 
on "weaknesses" of the program* they chose not to repeat their comments/ 
hence the reduced response to this item. The major concerns of the parents 
suggest a need fori 

better facilities and equipment! 

- more emphasis on the academic programs* 

- more organizational structure | 

greater care in screening student applicants, 

21, Please feel free to make any further comments on any aspect of City 
School* 

Responses to this item were exceedingly varied and in many instances 
were lengthy, Vmry often* the parents amplified what they had said in their 
earlier responses. For these reasons, only a sample of typical responses is 
produced here* 

Actual oceraents of "current" parental 

"Screening of students is vital and should be done on this basis. 
Consider i ability to work on their own, a strong self-concept, good 
intelligence, and sound emotional development," 

- We would like our children to have a greater and consistent eonfronta^ 
tion of academics. 11 



~ 5f When a school advocates further penniasiveness and practically a 
complete lack of discipline in an already free society, in the long 
. run, it is bound to fail," - 

- "We think in time City School can and should be a great success but 
there are a few changes that should be made," 

- fr I now have a girl interested in people and her surroundings, who 
gets along with students and adults alike. She may never be an "egg 
head" but she will be a confident, happy person, thanks to City 
School," 

"Disappointing to say the least. 11 

- "1 want to thank you for starting the school ~ I don't know what 
would have happened if my son hadn f t heard about it," 

" "^"^dents who are presently in the school who are not motivated, 
could be placed elsewhere in the system." 

Actual . comments of "previous 11 parents : 

- "To the parents of the first students, it seemed that City School was 
0 thrown together with no proper forethought or planning. The students 

ERJ£ didn't know where to start, and no one could guide them," 



"Perhaps Grade 5 ia too young to begin City School after attending 
a 'traditional* school." 

"It ia gratifying to see such sincere men and women putting forth 
such efforts to make this new approach work. They deserve hieh 
praise," 6 

"If City School is to continue, screening should be made to prevent 
other schools from unburdening themselves with their problems," 

"It's a worthwhile esqperiment that should be continued, but it 
needs continued evaluation." 



/ 
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SUMMAHI 

City School, an experimental school run by tha Vancouver School 
Board, has just completed its first year of operation* It enrolls approxi- 
mately 100 students, most of whom are registered in Grades 5 to 10 These 
students previously attended more than 40 different schools, largely 
Vancouver public schools. There are more girls than boys - approximately 
a 3s2 ratio. The students are not evenly divided among the grade levels 
with nearly half of them registered in Grades 6 and 7 and only a few regis- 
tered in Grade 10, 

n _ . A ? evaluation, mostly carried out during May, 1972, used several 
approaches in an attempt to assess students' self-concepts, attitudes towards 
school, and achievement. In addition, the opinions of the students and of 
their parents on various aspects of City School were obtained on questionnaires. 

The Coopersmith Self-Isteem Inventory was administered to students 
in January and again in May. A comparison of the pre- and post-test results 
revealed no statistically significant differences, 

A School Sentiment Index was given to the students in May to assess 
their attitudes towards several aspects of school, These attitudes seemed to 
be above average in all areas except "Learning,'' in which they had an average 
rating. In comparison with students from several Vancouver schools, the 
^attitudes towards school" of City School students tended to be similar at 
the lower grade levels (Grades 5 and 6) and slightly more positive at the ■ 
upper grade levels (Grades 7 to 10), (See Tables III and IV,) 

.Achievement Tests in English and Mathematics were given to all 
students. Students in Grades 5 to 9 had the Metropolitan Achievement Tests 
n*?. m 10 studenta had the Oates-MacGini tie Reading Tests and the 

Seattle Test of Mathematical Fundamentals for Grades 7 to 12. The results 
for_City School students were average or higher than the norms on all 
subtests, at every grade level, except for the Language subtest at Grade 8 
and the Beat tie Mathematics Test at Grade 10. (See Tables I and II.) From' 
^JTh H et -° f f" ult ?» there 18 no W of knowing how much the students have 
improved during the year as their functioning levels were not ascertained at 
the^ beginning of the year. Thus, these results should not be interpreted as 
an indication of what the students have learned at City School - they simply 
denote the current levels of student functioning. 

A 'survey test in Mathematics was administered to all pupils in 
Grade 6 of Vancouver schools during the week of May 29 - June 2 1972 The 

^^^^V* CtLy Sch ° o1 sfcud6nts °» this test were below average com- 
pared to other Vancouver schools. 

j , A Questionnaires were completed by 85 students (approximately 8?^) 

^JE/T^ ^lS?' HrtlUM mre al *° "ceived from sL (37, 5^ ) parents 
of students who withdrew from City School prior to May, 1972 
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According to the students, 42,4^ of them definitely expect to 
return to City School in September, 1972; according to their parents, 59 3% 
of the students will be returning to City School in the Fall. Nineteen of 
the original 100 students had withdrawn from the school by Kay, Most of the 
students who were leaving City School, as W6.1 as those who had already with- 
drawn, planned to return to a school with a more traditional .system. Reasons 
given for leaving included : 

having a preference for a school with more structure and/or 

academic emphasis ; 
City School is too small to have some of the activities needed 

or wanted] 

students were not doing enough work at City School] 

- a school closer to home was desired. 

The various kinds of "freedom" found at City School were mentioned 
frequently by students and parents. The features of this freedom noted most 
often were : 

- a student can pursue his own interests] 

- one can work at one's own speed] 

the child can choose both his activities and when he will encase 
in them] • 

- there is a lack of supervision and pressure. 

Freedom was a major attraction of the school but feelings about it 
were not entirely positive. The lack of pressure seemed to have great appeal 
for the^ students. While parents liked this feature they were less enthusiastic 
about it than were the students. A number of students and parents said that 
the lack of pressure often results in not enough work being done by the students, 
Even though liking the freedom to. work at their own interests and at their own 
speed, many students felt that they would like to have more teacher direction, 

m Half of the parents said that they did not think that their children 
were given too much freedom in selecting their learning activities; however, 
nearly a third of the parents thought that their children had too much freedom 
in this regard. 

ri-4 <r4 h ^ ■■ R fJ ated to this is the matter of voluntary attendance. Parents were 
war2simble° ir ° pX ^° n3 ° n ^ mther voluntary attendance of students at school 

*j * Many s tude nt8 and parents noted that there was a sizeable group of 
students at City School who did not fit into or function wellin that kind of 
setting. Indeed, they seemed to feel that these students spoiled the school 
'5«ni S functioning for the others. There were frequent comments and sugges- 
tions by both parents and students to indicate that these students should be 
™1 S i 9Ch °° X * B0th the 8tuden ts and their parents recommended that 

student fit lT e ^ n& J £ a PP lican t S to ensure a careful selection of 

students for City School next year, 



41 



In -general, the positive aspects of City School, including the 
gaina made by the students, tended to be largely of a personal/social nature. 
Parents and students noted that the children were happier, more relaxed, 
more confident, more responsible, and had improved attitudes towards school. 
Many students responded favourably to being treated more as individuals than 
they thought they had been before. Assets of the school observed by parents 
feU into three broad categories j 

- the philosophy of " freedom" which permeates the program; 
the superior teaching staff] 

the personal/social gains their children are making. 

On the other hand, the losses made by the students and the disadvan- 
tages of the school that were mentioned by parents and students tended to be 
more of an academic nature. Only one-third of the parents acknowledged satis- 
faction WLtn the academic progress of their children but another third did not 
answer this question. Some parents who gave no response complained about the 
lack of information on pupils' academic progress which they said made it 
impossible for them to comment on its adequacy. 

Many students and parents felt that one of the school's greatest 
handicaps was the inadequacy of its buildings and equipment. The facilities 
were designed for children at the primary level and are, not surprisingly 
unsuitable in some ways for older children. The features noted most often as 
being inadequate were the library, the science equipment, and the facilities 
for Physical Education (lack of a gymnasium, in particular). 

¥h Other weaknesses of City School noted by parents and students throughout 

the questionnaires were: '•' 

- students don't do enough work; 

- the school lacks structure] 

there is not enough academic emphasis] 

some students make it hard for the others to work and have a bad 

effect on the school generally] 
the school is too far from home and friends. 

Most parents did not note specific losses that their children had experienced 
since going to City School. v u 

students More posltive than negative comments were made, particularly by the ' 

*u , T w er ' wafl commendation by parents and students of the high calibre 
nln^i , + T a \, C \ ty S °hool. The friendly student-teacher relationships 
to the ! w'S e8 P eciall y appreciated. There were some comments 

to the contrary but these were in the minority. 

^ a tt. * + ? ie 1 0f th ^ p0intS mde most often ^ the students and the parents 
was that the lack of structure and organization at City School seemed to create 
and to contribute to many difficulties. Many students objected to various 
signs of disorganization, such as; 



- poor attendance at "classes | n 

- insufficient number of academic classes j 

- _ constant noise throughout the whole school | 

mess around the schoolf 

students who interfered with the activities of others* 

Many parents and students suggested that there should be more structure and 
organization to combat these problems* Specific suggestions indicated that! 

- there should be more miles with enforced discipline* 

there should be more organised or regular kinds of classes of an 
academic nature | 
~ there should be some compulsory subjects | 

- attendance at the school and at classes should be required! 
there should be greater pressure on the students to set goals and 

work towards them* 

- there is a need for establishing and maintaining quiet areas for - 

working in the school (the library was suggested by several), 

Based on this assessment, it is not possible to say with any degree 
of confidence how well some of the objectives of City School are being reached. 
There were indications that some measure of success has been reached in the 
attainment of at least two of the objectives* These are; 

to provide for the exploration of areas of interest not normally 
available in schools; 

- to explore the community and become practically involved, 

The timetable and questionnaire responses auggest that a large variety of 
subjects f6r study was available and that many assorted field trips have 
occurred. A more comprehensive evaluation over a full school year, that would 
include both pre- and post-testing, should provide more accurate information 
on the attainment of objectives. This might be considered for the upcoming 
school year of 1972*73* 

In conclusion, parents and students like many aspects of City School 
but feel that some changes are required, Generally, it would seem that they 
think it is too extreme in certain ways and that there should be greater 
moderation in these respects at City School, 

- 0 - 

"Avoid Extremes! and shun the fault of such 
Who still are pleased too little or too much," 



Alexander Pope - Essay on Criticism 



APPENDIX A 



SCHOOL SENTIMENT INDEX 
I ntermed i ate Level 



Directions: On your answer sheet please show whether each of 
these sentences ts true or untrue for you by marking ''true 11 if 
the sentence is true or "untrue" if it Is not true. 

For example: 



True 



#7 



Untrue 



L My class is too easy 

2- 1 1 d like to stay at my 
school a I ways , 



There SIM J2£ right £r wrong answers, so respond to each Item as 
honestly as you can. Do not write your name on your answer sheet. 



Instructional Objectives Exchange 
Copyright 1 970 
Box 24095 
Los Angeles, California 90024 



True Untrue 



1, 

2. 
3. 

5, 
6. 

7, 
8. 

3. 

n. 

12. 
13. 
14. 

IS. 

16, 
17. 
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Other chi Idren bother ma when I'm trying to do 
my school work. 

My teacher always tells me when she Is pleased 
with my work. 

My teacher is Interested In the things I do outside 
of school. 

Each morning | look forward to, coming to school,: 
This school is like a jail. 

In our class, we often get a chance to make decisions 
together. 

I often feel rushed and nervous in school. 

My teacher gives me work that is too hard. 

Other children often get me Into trouble at school. 

My teacher seldom tells me whether my work is aoed 
or bad. 

My teacher listens to what I have to say. 
It Is hard for me to stay happy at school, 
I follow the rules at school. 

There are many different activities at school from 
which I can choose what J would like to do. 

When (do something wrong at school, I know I will 
get a second chance. 

My teacher gives me work that is too easy. 

I often must do what my friends want me to do. 

• . I 

My teacher tries to make school Interesting to ma," 
I try to do my best In school. 
My teacher does not care about me. 
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True Untru 



21 8 Behoof gives m© a stomachache, f~? /~7 

22, Tha principal of my school Is friendly toward 

the children, Z~~7 /~7 

23t I get as many chances as other children to do 

special jobs fn my classroom, ' f 7 

Zh 9 My teacher does not give me enough time to 

.finish my work, f / £ZJ 

25* Tha other children In my class are not friendly 

toward me t ■ /~y /~7 

26, In school I have to remember too many facts, -CZ7 /~7- 

27- ! like to do school work at home in the evenings, f- 7 f~7 

28, My teacher doesn't understand me, f7~? /T 

29* I often get headaches at school, £Z7 f~~7 

30, The principal f s main job Is to punish chi Idran, CZJ £~f 

3!i My teacher treats me fairly* /7~7 OJ 

32, My teacher makes sure I always understand what 

she wants me to do. £ZH7 (Z^7 

33. I really like working with 4 the other chi Jdren 

i n my class. £^~/ £~7 

$k t I would rather learn a new game than play one 

I already know, {^7 /~y 

35- Mm afraid to tell my teacher when I don't 

understand something, /" / f™J 

36* I feel good when I'm at school, /T7 /™7 

37- I get scared when I have to go to the office 

at school/ /T~7 

38- My teacher unfairly punishes the whole class, £r;/ CZJ 
39. I get tired of hearing my teacher talk all the 

time * en ca 

bO. School is a good place for making friends, r^7 (ZD 



kl t I wish my class could have this teacher next year 

**2. I like trying to work difficult puzzles, 

^3* My teacher scares me, 

kk % I like to stay home from school. 

**5, When I have a problem on the playground at recess 
I know I can find a nice teacher to help me, 

/f6 - I don't like most of the children in my class, 

^7- My teacher ?s not very friendly with the 
chi Idren. 

48, The biggest reason I come to school is to learn, 
**9. My teacher is mean, 

50, | am embarrassed to be in the class I'm In, 
51- My teacher grades me fairly, 

52, i thfnk a new child could make friends easily In 
my class, 

53. ! feel like my teacher doesn't like me when I do 

something wrong, 

There are too many children In my class, 

55. When a new child comas Into our class, my friends 
and i ';ry very hard to make him or her feel happy, 

56, My teachor Ukes some children better than others, 

57. I feel unhappy if | don't learn somethmq new In 
school each day, 

58, When I do something wrong, my teacher corrects 
me without hurting my feelings, 

59* I 'ike school better than my friends do. 

60, I hevs to share books with other children too 
often at school. 



I know what my teacher expects of me. 

My teacher is often too busy to help me when 
I need help, 

I want to be a very good student, 

My teacher does not scare the children, 

I often feel lost at school, 

My teacher usually explains things too slowly. 
There's no privacy at school. 

Older children often boss my friends and me around 
at school. 

At school other people really care about me. 

I would rather get books for my birthday than 
toys or c lothes. 

I would rather eat lunch at home than at school, 
My teacher bosses the children around. 

The children In my class nearly always obey the 
teacher. 

We change from one subject to another too often 
In my class, 

I I ike my teacher. 
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* SCHOOL SENTIMENT INDEX 
1 ®^ Secondary Level 



Directions: For each statement, indicate the extent to which you agree or 
disagree by marking the answer sheet; 

A) if you strongly agree 

B) if you agree 

C) if you disagree 

D) if you strongly disagree 
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1. My teachers rarely explain to me why I deserve the grades I earn on 
assignmmts and tests* 

Ei I do my best in school, 

3, My teachers are interested in the things I do outside of school. 

4, Each morning I look forward to coming to school. 

5, My school has too many rules, 

6* My teachers allow students some choice in what they study in class. 

7, I often feel rushed and nervous at school. 

8* My teachers give assignments that are too difficult, 

9. Students here aren't very friendly* 

10, My teachers try to make their subjects interesting to me* 

11* I hate having to do homework* 

12* My teachers are interested in what I have to say* 

13* When I'm at schoolj I'm usually unhappy* 

14* This school is run like a prison* 

15* In most of my classes, individual students can choose assignments which are 
interesting to them* 

16, If I did something wrong at school, I know I would get a second chance, 

17* My teachers give assignments that are just busy-work. 

18. I enjoy working on class projects with other students* 

19. My teachers really like their subjects* 

20* I would rather learn a new sport than play one I. already know* 

21, My teachers are personally concerned about me, 

22* School depresses me. 

23«\-HWhenever I'm called to one of the offices at school, I feel upset, 

24 # I think there is too much pressure in school, ■ :\. 



25* My teachers give ma too much work* 

26, School is a good place for making friends, 

27* My teachers are boring* 

28, I like the challenge of a difficult assignment* 

29, My teachers don't try to understand young people* 

30, I stay home from school whenever I can, 

31, My classes are too big, 

32, I'm very interested in what goes on at this school* 

33, My teachers explain assignments clearly, 

34, In school I have to memorize too many facts* 
35* The main reason for going to school is to learn, 

36, If I had a serious problem, I don't know one teacher in my school I could go to, 

37, Students have enough voice in determining how this school is rum 

38, My teachers have encouraged me to think for myself, 

39, My teachers have been fair to me, 

40* I usually don't get involved in many school activities, 

41* My teachers won't give me any idea of what will be on their tests. ■ 

42, I really like most of the kids at this school. 

43, My teachers don't allow me to be creative. 

44, Teachers recognize my right to a different opinion, 

45, I get tired of listening to my teachers talk all the time, 

46, I attend many school events, 

47, I Uke to talk to my teachers after class, 

48, I think my teachers are too old*fishioned, 



49, I really feel I'm part of my school, 

50, My teachers frequently show a lack of preparation, 

51, It is difficult for a new student to find friends here. 
52* I have a good relationship with most of my teachers, 

53, My favorite classes are those in which I learn the most, 

54, I would like to go to school all year long, 

55, Each September I look forward to the beginning of school, 

56, Our school is s© large, I often feel lost in the crowd, 

57, I usually get the grade I deserve in a class, 

58, My teachers are friendly toward the students, . 

59, I try to do good work in my class, 

60, My teachers still respect me as a person even when I've done poorly on 
school work* 

61, I like school better than my friends do. 

62, There's no privacy at school, 

63, My teachers let me know what is expected of me. 

64, I enjoy the social life here, 

65, My teachers grade me fairly, 

66, There are many closed groups of students here, 

67, My teachers like working with young people, 

68, I often buy books with my own money. 

69, My teachers are too concerned with discipline, 

70, I liked school better when I was in elementary school than I do now. 

71, At school, other people really care about me, 

72, If I thought I could win for an elected student body office. 

73, My teachers will di ecus s grade changes with: me,; - ; " 
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74, My teachers just don't care about students if they're not going to college* 

75, I do more school work than just what is assigned, 

76, Teachers at my school cannot control their classes. 

77, My teachers give me individual help willingly, 
78* Lunch time at school is not fun* 

79, My teachers are often impatient* 

80, If I had the choice, I wouldn't go to school at all, 

81, My teachers have ?f petg f, t 

82, My teachers often waste too much time explaining things, 

83, I follow the school rules. 



